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Materials checklist and notes:

Item Consumable | Quantity | Notes:
YorN

Computer

Projector

Clicker

Power Point Presentation
on USB or Computer

Handouts

Chart paper& pens

Sticky notes

Agenda

Sign In forms

Evaluation form

Articles to be read

Etc.




About the guide

This guide was developed as a model for intermediate schools teaching children in grade8.4t is offered as a complete

training resource for evidencebased practices that support literacy in fourth through eighth grade. Designed to support
instructional leaders to deliver effective training to teachers, this guide provides nine evidend®sed strategies with practical
application ideas and examples, as well as resources for immediate implementation with children and in classrooms.

The components in thisguide are derived from the Institute for Educational Sciences (IES): Improving Adolescent Literacy,
xEEAE ET A1 OAAO A AT 11 AAGEIT 1T &£ OAAOCO AOAEI AAT A AOGEAAT AAo
website: www.ies.ed.gov

Both the guide and presentation materials were compiled by the Northwest Comprehensive Center at Education Northwest for
the Idaho State Department of Education.

How to use the guide

This guide is designed to accompante training provided to an instructional leader (coach, teacher, administrator) who
works with and supports teachers to utilize evidencebased strategies to improve outcomes for intermediate children in
grades 48. The instructional leader will be trainel to facilitate and lead learning in a school and/or district setting. The

AAAE] EOAOT 06 O -prod&tddlslide prebdnt@tinin@ih ah asBobidked script. Materials for use by the trained
facilitator also include handouts and additional webbased resources to share with teachers.

The design of the guide provides flexibility to facilitators to respond to school or district needs in a targeted manner. Bac
evidencebased practice can be provided as brief training sessions over the course of a sahgear. These recommendations
can be grouped into common threads and presented or provided as a full or half day professional development session. The
practices introduced and subsequent activities are not conterdpecific and support improving literacy a&ross content areas in
grades 48.

What participants need to bring

The participants attending this professional learning session should bring theirace instructional materials, teacher manuals,
textbooks, and/or grade level standardsThroughout the sessn, they will be asked to reference and make connections to the
instructional tools (core instructional materials) they are currently using.
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http://www.ies.ed.gov/
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Outcomes(post on chart paper)
A Understand how extended discussion improvesomprehension
A Observe (by watching a video) how a teacher facilitates discussions; discuss instructional strategies for facilitation
A Describe two or more formats that will facilitate extended discussions
A Practice a discussion protocol and apply it to current cormstructional materials

Engagement Structures

A Structured Partners (group of 2 at table)

A Table Groups

A Pairs-to-Square (two partner pairs come together to create group of 4)

A Discussion Placemat (fom Discussion module will be used as engagement and discussion structure in this
module)

A Talking Chips

A Additional embedded engagement strategiesquick writes, weighty words, inside-outside circle, cold call, whip
around

Slides Time Suggested Script

5 min. | Welcome

Evidence-Based : (Introduce yourself, colleagues, and participants. Establish structured
el nel DI el partners and have partners identify whether they will be a 1 or a 2 during
partner work.)

Intermediate Literacy

1. Vocabulary Instruction

4T AAUGO POAOGAT OAGETT 11 , EOCAOAAUINA
pmmgmp—— o partnership with the ldaho State Department of Education and the Northwes
1 Comprehensive Center at Education Northwest, a nonprofit organization.

The goal of this workshop is to share evidenebased recommendations for
improving intermediate literacy. It is designed to provide the research and
practical ideas for meeting the needs of all students, including struggling

readers across content areas. We have four outcomes for today (point to




chart paper.) By the end of this training, you will be able to

A Understand how extended discussion improves comprehension

A Observe (by watching a video) how a teacher facilitates discussions;
discuss instructional strategies for facilitation

A Describe two or more formats that will facilitate extended discussions

A Practice a discussion protocol and apply it to current core
instructional materials

Our shared goal is to provide support for Idaho educators, as together we ar|
challenged with equipping fourth through eighth grade children with literacy
skills, so thesechildren can competently meet the collegeand careerready
expectations they will be facing in just a few more years.

Quote

14

Texts young adults are asked to read in
postsecondary settings, including community
colleges, the workplace, and the military are
significantly more demanding than high
school textbooks.”

(Williamson, 2008)

3 min.

Quote
Take a minute to read and reflect on this quote
(Allow think time).

What does this make you think about as fourth -eighth grade teacher?
(Allow people to share their thoughts.)

What implications does this have for you and for your students?
(Ask people to share out their thoughts.)

Every day and in every classroom in Idaho, teachers and students are using
texts to communicate through speaking, listening, writing, and reading. We
are preparing our students for a world of informational texts. This
presentation has been prepared for ALL of you here today.

The ability to read critically is the one common factorn all content areas.
Whether you teach math, science, social studies, English, or technology, we
ALL teach literacy.




TS St © The literacy challenge EO OAAl A1 O OOOAAT 6OO6h O/
In 2019 the National Assessment of Educational Progress, or NAEP, was

}/N administered at schools across the natiorhe 2019 report card shows that
. " \,,\ fourth and eighth graders in most states across the nation have stalled or
AN: declined in reading proficiency duing the last decade. A full twethirds of
Aoy, = students did not score proficient in reading on the most recent test. One thirg

of the nation's fourth-graders tested "below basic."

In Idaho, 34% scored at or above proficient in fourth grade and 37% scored
at or above proficient in eighth grade reading. Both of these scores were
above the national averagef-urther, across the board, Idaho is in the top 15
in the national rankings. However, the eighgrade reading score decreased
by four points in 20197 a statidtically significant drop.

Students considered proficient or advanced by NAEP standards possess the
academic literacy skills necessary for school success. The national statistics
demonstrate that many students leave middle school unable to read
adequatelyand are, therefore, unprepared to learn from textbooks at the higk
school level and beyond.

I AAT OAET ¢ O *AATTA #EAI 180 O0OACA(Q
and above, students move from the learningp-read stage to the readingto-
learn stage. It is during this stage that students read increasingly more
demanding academic texts containing challenging words and complex
concepts beyond their oral vocabularies and knowledge base. In the critical
transition period from learning to read to reading to learn, we often see a
drop-off in reading scores, particularly for socioeconomically disadvantaged
students.




1 in 4 children in America grow up
without learning how to read.

Educators who work with students in grades 48 know that, unfortunately,
not all children learn to read by the time they leave eleentary school.

In fact, 1 in 4 children in America grow up without learning how to read.
How does this affect content area learning? What does that do for their
future? Statistically, 2/3 of students who cannot read proficiently by the end
of 4th grade end up in jail or on welfare.

53% of 4th graders admitted to reading recreationally “almost
every day,” while only 20% of 8th graders could say the same

tiettttttttatttatett

()

(Read slide aloud.)

What is happening from elementary to junior high? What are you doing at

your school to improve the 20%? How are you supporting the students who
have failed year after year to read and comprehenakt grade level? How might
this affect motivation? (Structured partner share)

A few ideas from schools trying to address this issue include:

Librarians knowing students Lexile levels and guiding them towards
appropriate books

Intervention classes targeteddT OOOAAT 008 AT ©Aot
simply blanket intervention programs that may or may not address
specific student needs

Reading clubs where students sign up for books to read

Grade level novels with audible for students who need additional
support

Strong Tier 1 instruction that meets the needs of all students, not just
those on grade level

Etc.




Students who don't read proficiently by the 3rd
grade are 4 times likelier to drop out of school.

O, AAOT ET ¢ O OAAA EO AleBD FAyblngstidoes
not learn to read in a literacydriven society, hope for dulfilling, productive

Il EAZAA AEI ET EOEAOG806 '8 2AEA ,UuUllh £A&
Behavior Branch of the National Institute of Child Health and Human
Development.

Although students who fall behind rarely catch up without intensive

6 intervention, research has demonstrated that secondasgvel students can
make significant gains with proper instruction. Evidence also suggests that
struggling middle school readers can improve their reading skills when there
is adequate time for instruction and esearchvalidated instructional
practices are implemented.

A Close Relationship Between lliteracy Did you know that there also is a close connection between illiteracy (readin
and Crime - .
on or below 4h grade) and crime? (Read quote on slide.)
« Nearly 85% of the juveniles who face trial in the
juvenile court system are functionally illiterate.
7

Teaching Reading /f not me, then who?

Learning to read is critical to a child’s overall
well-being. If a youngster does not learn to
read in a literacy-driven society, hope for a
fulfilling, productive life diminishes.”

G. Reid Lyon,
rch of the

, AO6O OAAA OEEO NO,|DAOCEET ©1 GBIOT OBAA
Do you agree or disagree with this quote? (Thumbs up/Thumbs down).
Why? (Discuss.)

(Then, before moving onto slide 9, quickly have participants synthesize the
information on slides 3-8 addressing effects of illiteracy with the activiy
below.)

Write the following question on a sticky note: Why focus on improving
literacy instruction in ALL content areas? Get out your Conversation
Placemat and turn to your structured partner.




Our key question is written on your sticky note. Thiss what is in the circle of
the placemat. We are now going to use the Conversation Placemat
O030PDPI OOET ¢ )AAAO xEOE %@AI bIi-har@kide
of the placement.

1. Partner 1 will pose the question from the sticky note, but reword
using one of the question promptsn the Supporting Ideas with
Examples, Prompting section. For example, if | was partner Icduld
OAURh O#AT Ul O CEOA infoAnatin intréddckd B |
thus far why we need to focus on improving literacy instretion in ALL
AT 1T OAT O AOAAOeo®

2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placement, citing a fact from slides&

3. Then, partners switchroles--Partner 2 then asks the questionusing a
prompt and Partnerl responds using a sentence starter

Why Focus on Improving Literacy Instruction? @‘

The teacher is the most important factor in
student learning. If not me, then who?

When we think about improving literacy instruction, nothing will replace an
effective teacher. (Direct participants to write 20x on a sticky note.)

The teacher is the most important factor in student learningA teacher is 20x
more powerful than any other interventionAnd yet it is also true that there is
more variance from classroom to classroom than there is from school to
school or district to district.

()

Good instruction is the most
powerful means of developing
\  proficient comprehenders
and preventing reading
comprehension problems”

-Rand Reading Study Group, 2

002

(Read the quote aloud.)

As we previously discussed, the ability to read critically is the one common

factor in all content areas. Whether you teach math, science, social studies,
technology, we ALL must provide good literacy instruction to ensure student
have the skills and frategies necessary to be successful in school and beyor

Our goal today is to provide some specific tools for improving literacy




instruction in grades 4-8. You were asked to bring some teaching materials,
such ascore instructional materials, teachermanuals, textbooks)esson plans,
and/or grade level standards so you can apply new tools for improving

I EOAOAAU AOOEI ¢ O1 AAUGO OAOOEIT 8

Idaho Content Standards

English Language
Arts/Literacy

Recognizing the value of consistent, realiorld learning goals to ensure all
students are graduating high school prepared for college, career, and life, ol
state adopted Idaho Content Standards in 2011.

(Pull up standards on the website and show wherthe literacy standards are
and where their content standards ardocated.)

Although labeled on the SDE website as English Language Arts/Literacy,
these standards provide a framework for literacy not only in English
Language Arts, but across content areas history/social studies, science, and
technical subjects.4 T AAUS O ET A& O ACETT T 1 EIE
AEOO ET O )AAET 80 %l ¢l EOE , AT COACA
Literature, Reading: Informational text, and Literacy in HistorjSocial
Studies, Science, and Technical Subjects.) Standards and curriculum work
together to guide teachers in understanding what students should know and
be able to do.

Idaho has adopted not only these ELA/Literacy standards, but also content
standardsfor various disciplines, such as history, science, health, the arts, el
The content standards for a specific content area or discipline provide
guidance on the WHA®% what content teachers should. In contrast, the
ELA/Literacy standards for literacy in history, social studies, science, and
technical subjects provide the HOW such as how teachers can use reading,
speaking, listening, and speaking to help students access and learn the
content. Content teachers are not expected to be reading teacherbut they
are responsible for using their content area expertise to help students meet
the challenges of reading, writing, speaking, listening, and language in their




respective fields.

The Idaho State Department of Education (SDE) website provides a link to t
Standards by grade level, and that link is listed in the references.

Three Ky Shits n Englsh Language Ars ® The ldaho Standards incorporates three key shifts in ELA, history/social
e - studies, science, and technical subjects:

1. Regular practice with complex texts and their academic
language

2. Reading, writing, and speaking grounded in evidence 1. Regular practice withcomplex textsand their academic language

from texts, both literary and informational

3. Building knowledge through content-rich nonfiction

Rather than focusing solely on the skills of reading and writing, the
s ELA/literacy standards highlight the growing complexity of the texts
12 students must read to be ready for the demands of college, career, and lif¢
The standads call for a staircase of increasing complexity so that all
students are ready for the demands of collegand careerlevel reading no
later than the end of high school. The standards also outline a progressive
development of reading comprehension so thagtudents advancing
through the grades are able to gain more from what they read.

Closely related to text complexity and inextricably connected to reading
comprehension is a focus on academic vocabulary: words that appear in g
variety of content areas (sub asignite and commit). The standards call for
students to grow their vocabularies through a mix of conversation, direct
instruction, and reading.

2. Reading, writing, and speakingrounded in evidence from texts both
literary and informational

The CommonCore emphasizes using evidence from texts to present caref
analyses, welldefended claims, and clear information. Rather than asking
students questions they can answer solely from their prior knowledge and
experience, the standards call for students torswer questions that




depend on their having read the texts with care.

4EA OAAAET ¢ OOAT AAOAO &I AOO 11 0¢
information, arguments, ideas, and details based on evidence in the text.
Students should be able to answer enge oftext-dependeniquestions,

whose answers require inferences based on careful attention to the text.

3. Building knowledgethrough content-rich nonfiction

Students must be immersed in information about the world around them if
they are to develop thestrong general knowledge and vocabulary they need
to become successful readers and be prepared for college, career, and life.
yT £ O0f AGET T Al OA@OO0 bPI AU Al EI BT 00
knowledge. Further, it is vital for students to have extesive opportunities to
build knowledge through texts so they can learn independently.

Grades 6-12 Literacy in History/Social Studies, G‘
Science, & Technical Subjects (examples) -

CCSS.ELA-LITERACY.RH.6-8.4

Determine the meaning of words and phrases as they are used in a
text, including vocabulary specific to domains related to history/social
studies.

CCSS.ELA-LITERACY.RH.6-8.10

By the end of grade 8, read and comprehend history/social studies
texts in the grades 6-8 text complexity band independently and
proficiently.

et Comceshansi Caer

13

Here are two example standards for Literacy in History/Social Studies,
Science, and Technical Subjects, grades4

Vertical Aligned Standards - Example @‘

READING STANDARDS FOR LITERATURE
KEY IDEAS AND DETAILS
Standard 2

Determine central ideas or themes of 2 text and analyze their develapment; summarize
CCRARZ ;
the key supporting details and ideas.

et Comceshansi Caer

14

There is also another great resource/ertically Aligned Standards on the
SDE website calledhe URL to that resource is listed in the references.



https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf
https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf

Grades 4 -8

8 tortreest Comphensie Cerier
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Here is an example from the vertical alignment in grades-8.

What do you notice about word progression at each grade levelRiscuss and
share out.)

Think about how you might use the vertical aligned standards document
when planning lessons.

Any ideas? (Wait time and sharing.)

Again, these Standards broadly reflect the research on improving adolescen
literacy.

I xh AIEAORG &1 O1 O1 AAUBO OAOOETT 11 |
improves intermediate literacy!

Skilled Readers

What are some essential components
of being a skilled reader?

16

One of our goals as teachers is to develop skilled readers, so that students &
fully prepared for the rigor of college or a career.

What are some esantial components of being a successful/skilled reader?

Think about someone you would consider a skilled reader and describe how
they think and what they can do.

(Have patrticipants turn and talk with a partner. Then have them share out ag
you generatea mind map to display background schema.)

Scarborough's Reading Rope

3AAOAT OT OCEGO 21 PAg

, AO6O AT T OEAAO Ox1 AOOAT GEAI AT I BI
Hollis Scarborough (2002), Language Comprehension and Word Recognitio
In her illustration, the twisting ropes represent the underlying skills and
elements that come together to form two necessary braids that represent the
Ox1 AOOAT OEAI AT i PIiTAT OO 1T &£ OEEIIT A
rope reveals how multifaceted each is.
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For either of the two essenital components to develop successfully, children
need to be taught the elements necessary for automatic word recognition
(i.e., phonological awareness, decoding, sight recognition of frequent/familia
words), and strategic language comprehension (i.e., Baground knowledge,
vocabulary, verbal reasoning, literacy knowledge). Word recognition is
developed through intentional, systematic, and explicit instruction in the
structure of the English language, such as phonics. Language comprehensic
is developed ina variety of ways through exposure to ideas, conversation,
teacher read alouds, student to student dialogue, and more. In other words,
unlock comprehension of text, two keys are required being able to read the
words on the page and understanding whathe words and language mean
within the texts that children are reading (Davis, 2006).

&AAEI] E OA:AImoré éabdradte@blanation of the rope can be found
under the resources section of this guide. This resource is only for the
facilitator to providA 1 T OA AAOAEI AA EIT &£ Oi AOGEI

Simple View of Reading (SVR)

ssssss

Word Reading B
o0r

Adequate WR
Adequate LC

2

Poor WR
Adequate LC

WRxLC=C
o1

3

Adequate WR
Poor LC

Language Comprehension
stron Poor

ihwrost Compreneruiva Canfa:

The Simple View of Reading (SVR) (Gough & Tunmer, 1986)

50E1 ¢ OEA AT 1T AAPOO 1T £ 3AAOAT OI 6CES
supported representation of how reading comprehension develops, this
Simple View chart characterizes skillful reading comprehension as the
combination of those two separate, but equallymportant, components: word
recognition skills and language comprehension ability.

So, we know that we need to account for language comprehension and wor(
recognition. Gough and colleagues present this SVR in a mathematical
algorithm: WR X LC = C. WR refers to word level reading and LC refers to
ability to understand spoken (oral)language. It is simple multiplication
problem? if one element is low, it affects the final outcome. Just as
3AAOAT O1T OCEB8O 21 PA EI 1 OOOOAOAOh EA
end result? comprehension. How can this help us get more targetedth our
instruction and intervention?




Using the SVR, we can think about four basic profiles of readers:

(Box 1) Look at Box 1. These readers may have adequate word recognition
and language comprehension. We hope that all our readers are at least
adequAOA ET OEA OxI1 AT i BITAT 0068 '1A
good in both components?

(Box 2) Look at Box 2. These readers may have poor word recognition and
adequate language comprehension, which results in poor reading
comprehension. In otherwords, when the text is read orally to them, these
learners can engage in making adequate inferences and answering the kind
of questions that demonstrate an understanding of the text.

(Box 3) Look at Box 3. These readers may have adequate word recogmmiti
and poor language comprehension, which results in poor reading
comprehension. Some English learners (ELSs) fall into this category, especia
if their first language shares an alphabetic sound system, such as Spanish.
Native speakers of English who faihto the category are sometimes referred
Ol AO Oxi OA AAI 1 AOOG68 4EAU AAT OAA
text. Another more technical term is hyperlexic. This is similar to when you
learn to read a foreign language, such as lItalian, and can prameze the words
AT A OAT OAT AAOh AOO AAT 860 OOAAE OEA
or misunderstanding the grammar and syntax.

(Box 4) Now look at box 4. These readers may have poor word recognition
and poor language comprehension, which resultsiipoor reading
comprehension. If a student has poor word recognition, you will need to
assess language comprehension using read alouds, or something similar, to
determine if they also struggle with language comprehension.

Our task is to find out why a rader is having difficulties. We want to find
AAAE OAAAAOB6O OOOAT COEO AT A AAPEOA
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Again, Box 1 is the goal, because we know that children who hasugccess
with reading comprehension are those who are skilled in both word
recognition and language comprehension.

4EEO EO A AEC AiTAADOS , AO6G O OAEA
learned on this slide. Take out your Conversation Placement. Thisie, we
xEl'l OOCA OEA AT @ 1 AAAI AA 03Ul OEAOH

bottom center of the placement.

1. Partner 1 will prompt with a question listed in the prompting section.
For example, if | was partner 1, AT O1 Awratkeyhdead can we
take awaye 0

2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placement, citing information from the
Simple View of Reading from slides-8.

3. Then, partners switch roles-partner 2 then asks the question usin@
prompt and Partner 1 responds using a sentence starter.

7EAT OEETEET C AAT OO 3AAOAT O1 OCEG&O
the effects of illiteracy, it becomes clear that all teachers share the goal of
helping our students develop skillful readingcomprehension across content
areas. We need to embrace that we are all teachers of literacy skill® you
agree? Disagree? What things come to your mind when you hear this? (Pau
and allow teachers to share with table groups.)




A Collection of the Best Available Evidence

The IES Practice Guide

19

()

IES Practice Guide

The components in this presentation are derived from the Institute for
Educational Sciences (IES): Adolescent Literacy Practice Guide (released
August 2008), which is a collection of the best available evidence related to
specific topics.

&AAE]I EOAOT 060 .1 OAq

There is additional information on the development of the IES guides in
appendix A of the guide. A short excerpt on evidendmsed practice and how
EQO EO 11 OA AnheHnstitute Bf &du€afivd Scfedces@ES) publishes
practice guides to share evidence and expert guidance on addressing
education-related challenges not readily solved with a single program, policy|

N s o~ A o~ N s o~ A o~

for a coherent approach to a multifacetd problem. Each recommendation is
explicitly connected to supporting evidence. Using common standards, the
supporting evidence is rated to reflect how well the research demonstrates
the effectiveness of the recommended practices. Strong evidence means
positive findings are demonstrated in multiple welldesigned, weltexecuted
studies, leaving little or no doubt that the positive effects are caused by the
recommended practice. Moderate evidence means walkesigned studies
show positive impacts, but there ae questions about whether the findings
can be generalized beyond the study samples or whether the studies
definitively show evidence that the practice is effective. Minimal evidence
means that there is not definitive evidence that the recommended practids
effective in improving the outcome of interest, although there may be data to
suggest a correlation betweenthe pracR A AT A OEA 1T OOAT |
39).




5 Recommendations for Improving Literacy

()

Recommendations for Improving Literacy
The IESguide recommends five areas ahstruction for improving literacy.
Please take a minute to read these five recommendation§Vait time).

Why do you think the IES panelists identified these five things®\ait and
allow for sharing).

NoticeOT A A UGS @ inAdldATOIOsession is focused on taking a closer loo
at Recommendation3: QProvide opportunities for extended discussion of
text and interpretation 8 6

Our goal today is to provide some tools that can be used across content are
for improving student literacy, specificallythrough extended discussion of
text and interpretation in literacy learning

More information on the five recommendationscan be loated from the IES
website: www.ies.ed.gov

endation 3: Provide opportunities for extended
f text and interpretation

"AEI OA xA EOI B ET Ohovwextended Gidcis&oh bf text A
and interpretation fitsinto the larger picture of becoming a skilled reader
AU Ai11AAOGET ¢ GBAADAD OEODB@RaRAID A
the researchsupported representation of how reading comprehension
develops. Remember, the rope characterizes skillful reading comprehension
as a combination of two separate but equatlimportant components. word
recognition skills and language comprehension ability

$EOAOOOEITT 11001 U OOPPT OO0 OEA | Al
O PHradective and accountable student conversations expands vocabula
AT A AOGEI AO OEEI T O OEAO OOAT OZAO EI
oral language, including syntax, complex measures of vocabulary (such as
those in which children actually ddine or explain word meanings), and
listening comprehension were clearly related to later reading comprehensior]



http://www.ies.ed.gov/

(National Early Literacy Panel, 2008)

Structured Partner Activity: o
Take turns sharing your understanding o8 A A OA | (Rbp®,@IEng With
anUOEET C UT OdddRavexulesdtidndaddatl C

Targets for Today @

* Understand how extended discussion improves
comprehension

* Observe (by watching a video) how a teacher facilitates
discussions; discuss instructional strategies for facilitation

* Describe two or more formats that will facilitate extended
discussions

+ Practice a discussion protocol and apply it to current core
materials

After our session today, you will be able to:

Understand how extended discussion improves comprehension
Observe (by watching a video) how a teacher facilitates discussions;
discuss instructionalstrategies for facilitation

Describe two or more formats that will facilitate extended discussions
Practice a discussion protocol and apply it to current core

oo Do Do

WLttt instructional materials
22
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O1 AAOOOAT A OA@gO EIT Ui OO Al AoOOi il 8
s P Yo Claeioi? © What strategies, resources, activities do you use in your classroom for

What strategies, resources, activities do you
use in your classroom for extended discussion
of text meaning and interpretation?

B Hortwest Comprenensive Center
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extended discussions of text ? Why?

(Talk at tables or with a partner. Have participants share out as yaenerate
a list on chart paper.)

Quote G
(11

Research demonstrates when students have
extended time for engaged conversation about
text, they comprehend better, and increase their
autonomous comprehension and writing skills.

(Lawrence & Snow, 2011)

B Hortwest Comprenensive Center
a2
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Why isit important to provide discussion opportunities across all content

areas?
Discusswith a partner. (Wait and share out.)




Effective Discussions

11

Discussions that are particularly effective in promoting
students’ comprehension of complex text are those that
focus on building a deeper understanding of the
author’s meaning or critically analyzing and perhaps
challenging the author's conclusions through reasoning
or applying personal experiences and knowledge.”

(Kamil et al., 2008, p. 21)

8 ot Compreensie Cener
2
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()

Take a minute to read this quote. (Wait time.)

This high-quality discourse can occur before, during, or after the reading of
text.

Researchalsodemonstrates that when students have extended time for
engaged conversation about text, they comprehend better and increase thei
autonomous comprehension and writing skills (Lawrence & Snow, 2012).

Think about the students in your classroom. How haveoy seen discussion
promote comprehension?(structured partners)

Please keep your students in mind today as we discuss ways to improve
literacy instruction for ALL of your learners.

Why Discuss?

+ Content Leaming
 Literacy

« Thinking Skills

+ Psychological

* Socio-Cultural

Arriving at a deepunderstanding of important concepts often involves
interactions? a student and teacher, and among peers. It is these
collaborations that motivate students to think critically about a topic or issue,
which affords them opportunities to share their thinking.As students work
through texts they are reading, their knowledge and understanding are
enriched through focused conversations wittothers before, during, and after
reading/writing.

Talking Chips Activity

(Have participants write down ideas for eactbullet on the slide. Provide vait
time and then have participants share out with their table group using talking
chips. Monitor and share out any additional answers as needddse the lists
below to add information.)

Here are 5 key benefits of providingextended discussions in all content areas
1. Content Learning: What are some specific aspects of content learning
that often happen through discussions?




Through discussion, students
-Build contentunderstandings
-Cultivate connections
-Co-constructunderstandings
-Teachers and students assess learning

2. Language and Literacy: What are some specific aspects of content
learning that often happen through discussions?

(Wait time, share out and record answers on chart paper. Use the lists belo
to addinformation.)

Through discussion, students
-Build academic language
-Build vocabulary
-Build literacy skills and comprehension
-Build oral language and communication skills

3.Thinking Skills : What are some specific aspects of thinking skills that ofte
happen through discussions?

(Wait time, share out and record answers on chart paper. Use the lists belo
to add information.)

Through discussion, students
-Build thinking skills
-Foster creativity
-Promote different perspectives and empathy
-Foster sHlIs for negotiating meaning and focusing

4.Psychological: What are some specific psychological aspects that often




happen through discussions?

(Wait time, share out and record answers on chart paper. Use the lists belo
to add information.)
Through discussion, students

-Develop inner dialog and setalk

-Build engagement and motivation

-Build confidence & academic identity

-Foster seHdiscovery

-Build student voice & empowerment

5.Socio-cultural: What are some specific aspects gbcio-cultural that often
happen through extended discussions?

(Wait time, share out and record answers on chart paper. Use the lists belo
to add information.)

Through discussion, students
-Build relationships
-Build collaborative academi@ambience
-Make lessons more culturally relevant
-Foster equity

Looking at the chart we created together, how might you talk with a parent o
colleague about the importance of extended discussions in your specific
content area? Turn and talk with a partner.

(Listen in as partners share. Share out whole group.)




Asking students to share their ideas in a collaborative discussion group is ar
important aspect of learning. However, these groups must be structured in
such a way that the discussions are meaningful, on topic, and respectful of
ideas presented. This requies an ongoing review of guidelines for discussion
an intentional plan for grouping students, and a specific purpose to frame thé
discussion.

How can wemost effectively provide opportunities for extended discussion of
text meaning and interpretation inthe classroom?

According to the IES guide

Carefully prepare for discussions : Develop a purpose for discussion so tha
students have a clear focus. Also, identify in advance the issues or content
that might be difficult or misunderstood. Today you wilreceive tools to help
you prepare for discussions.

Ask follow -up questions that help provide continuity and extend the
AEOAOOOET 18 wAEAAOEOA AE GAGGEKERIehdl N
guestion open to multiple points of view, suctas
1 Did the way that John treated Alex in this story seem fair to you?
1 What is the author trying to say here?
1 How does that information connect with what the author wrote
before?

Provide a task, or a discussion format , that students can follow when they
discuss texts together in small groups

N s o~ A o~

specific discussion formats and scaffolds to engage students. Teachers mu
model and teach speific skills in order for student to engage irhigh quality
conversations.




Develop a Purpose

What's your

why?
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A purpose or target brings clarity, motivation, and a reason to participate.
Handout 1 : Depth of Knowledge (DOK) Wheel is a handy tool that you can
use to prepare a purpose for discussion.

(Distribute Handout 1.)

&1 O AgAi i Ah O)1 100 AEOkddacenewi Of
perspecve8 6 4 EEO OAOO A POODI OAs ) A
questionssuchas® I x AT UT O OEETE 4711 271 AEI

life?0Question stemscould include use classify show, construct

Other examples of a discussion purpose:

1 Solve a problem: E.g., Develop and propose a solution to the dropout
problem with U.S. students. Question stems: design, propose, create
devise, formulate

1 Make a caser debate: E.g., What do you believe to be most importan
priority of the Cuban government? Question stems: justify, assess,
recommend, decide, prioritize

Structured Partner Activity

How might you use the DOK wheel with a lessdo state a purpose for
literacy learning in your core curriculum?Turn in your core instructional
materials and find examples of level 1, 2, 3, and 4 questions from the DOK
wheel.

Co-design Protocols and Expectations
with Students

7

il o

What specific difficulties do your students encounter withclassroom
discussions? How do you address these difficulties$t{uctured partners)

Codesigning protocols and expectation can help to address discussion
challenges because expectations become cle@ingether is always better
when establishing protocols and expectations with students. Ownership, buy
in, motivation, and meaning are just a few benefits for collaboration and
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decisionrmaking together.

Here are a few gamples ofdiscussion protocolsfor teachers:

E Rk

Examplesof student protocols

T 4A1 EET ¢d 3AUET C OET 1T U TPEITEITS®

1 Listening: Nodding, making positive eye contact, not interrupting, not
having side conversations

1 SLANTSt up, Lean in,Ask questions,Nod in agreement,Track the
speaker with your eye

1 Sentence Stems: Providing sentence frames as a scaffold for discuss
(this video on talk moves is helpful in showing this.
https://www.teachingchannel.org/video/teaching -ells-to-participate-
in-discussionsousd)

Video Activity

(Other videos the presenter may want to showhttps://vimeo.com/6771095
or https://www.teachingchannel.org/video/participation -protocol-ousd

Ask questions that require explanations of positions and reasoning.
Model reasoning processes by thinking aloud.

Propose counterarguments or positions.

Recognize good reasoning.

Summarize the flow and main ideas of a discussion as it draws to a
close.

Or https://www.tea chingchannel.org/video/teaching-higher-order-thinking -

skills Seta purpose for each video you showPose guiding questions like on
slide 31 or have prticipants write down things they learn that they want to
try or how what they see on the video validates what they do in the
classroom)

Here are threeexamplerules you may set up:

)

Listen actively.



https://www.teachingchannel.org/video/teaching-ells-to-participate-in-discussions-ousd
https://www.teachingchannel.org/video/teaching-ells-to-participate-in-discussions-ousd
https://vimeo.com/6771095
https://www.teachingchannel.org/video/participation-protocol-ousd
https://www.teachingchannel.org/video/teaching-higher-order-thinking-skills
https://www.teachingchannel.org/video/teaching-higher-order-thinking-skills

1 Contribute actively.
1 Use the text and recently learnedocabulary to support your answer.

Setting Up Protocols: Creating a Culture of
Collaboration

What are some of the things that you do to create a safe and supportive
environment that is conducive to class discussion?
(structured partners or cold calling)

)y 060 OAAI T U EI BPIi OOAT O Oi AOAAOA A
watch this video, notice the classroom climate. How would describe it? Als(
notice and take notes on 1) how Mr. Berrymaprepared students for group
collaboration; 2) how hemonitored and supported the progress of students
in each group; 3) howstudents listened to and responded to each other;
and 4) student comments on the value of group work(show participants
slide 31 with the questions before viewing the video)

Video link to be provided by Education Northwest

Video Reflection

g?
+ What did you find especially effective in this video that you might implement
in your classroom?

Prrmest Compneteniive Cater
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Talking Chips Activity
(Have participants reflect at their tables using the questions on the slidg.

1 How would you describe the classroom climateWhat did you notice
about how Mr. Berryman prepared students for collaboration?
How was the purpose and focus of the discussion communicated?
What was the role of the teacheduring student collaboration?How
did he monitor and support student learning?

1 How did students listen and respond to each other? How did this
support learning?

1 What did you find effectivein this video that you might implement in
your classroom?Why?

il
)l




Feedback on Learning: Deconstruction
Word Problems in Math

. S
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NowlAO& O x A OA PecdnstridiingWdrd Problems. As you watch,
notice and take notes orl) the purpose and focus of groups; 2) what the
teacher was doing and why; and 3) how the collaboration was supporting
student learning.

Video link to be provided by Education Northwest

Feedback on Learning During Student
Collaboration

+ How did the purpose and focus of groups in each video
differ?

- What was the role of the teacher in each video during student
collaboration?

= How did students use collaborative discussions to deepen
their understanding of the lesson concepts?

- What did you find new or interesting in these videos that you
might implement in your classroom?

8 torteest Compahensive Conter
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(Haveparticipants reflect at their tablesusing the questions on the slidg.

T

How did the purpose and focus of groups in each video differ?

A What was the role of the teacher in each video during student
collaboration?

A How did students use collaborative discussions to deepen their
understanding of the lesson concepts?

A What did you find new or interesting in these videos that you might
implement in your classroom?

Dialoging with Students

$EAI T CETC xEOE OOOAAT Olengdg IRen@mider, wel
want to make our students do the thinking not just produce a correct answer
to our question. Listen to this example of effective dialogue:

yoil il o1l Apl AU OEA OAAAEAO j'!' qh xEI
OOOOAAT py OEA OAO

A: Why did the author write this?

" d 417 OA1T1 OO0 AAT 6O OEA "1 0011 - A
called a massacre if only 7 people were killed.

A: Can you elaborate?

' d, 7A1 1T h OEA PATPI A xAOAT 60 O £A
people die. Maybe the people reporting it wanted to make it sound really bac
Maybe they wanted to get people all mad in order to rebel, like, to start the




Revolution.

A: At that time, not everyone wanted to rebel.

B: Ohwell, a lot of timesin the newspapers ) Al 160 OEEI E
T.V.backthen x1 O1 A | AEA Ob OOOA&EAS

A: You mean exaggerate?

B: Yeah, they would exaggerate things or focus on things or not prititings to
influence people. So calling it a massacre made the English look really gvil
right?

A: Maybe. How about today? How can we apply these ideas to today?

B: Like, in commercials they only talk about good parts. And reporting on th
war in Irag might be biased, depending on the source.

A: But why?

B: Maybe to influence voters to vote to get troops out.

A: Sowe need to remember that words can be biased?

7EAO AEA UT O 11 OEAA AAT OO OBEAABAAS
guestions promotethinking and learning? (Wait time and responses.)

Our Turn

AUsing Handout 2, choose which discipline you would like
to role play
APractice the script with a partner

ADebrief: As the student, how did the teacher® questions
help you learn?

AAs the teacher, how did the questions connect to the DOK
levels on the DOK wheel we learned about earlier?

P ormaen Comprenerss Cantee

35

Structured Partner Activity
(Distribute Handout 2: Example Scripts for Math, Science, and Language
Arts)

(Read slide aloud to introduce this activity.)

(Monitor by walking around and givingfeedback when needed during the
activity. Afterwards, have the partners use the debrief questions on the slide




Asking Questions

LESS POWERFUL

STRONG

MORE POWERFUL

h Who When Wher What  How  Why  Whatd

Raporting o ooe ancther
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Thi

iking with

oneanother

Asking Questions and Engaging in Dialogue

Asking questions that are powerful, appreciative, and in the spirit of inquiry
connects us toour own wisdom and intentions, bridges and leverages
thinking differences, and fosters new possibilities by enabling the ability to
see things from different perspectives.

A cognitive shift occurs when the person speaking moves quickly from an
intentional focus or thought process to a newly selected focus, perception, o
way of thinking.

A cognitive shift is mediated through a question, paraphrase, comment, or
non-verbal communication that engages the speaker in a new way of
thinking.

Before we look at the suggested question types, consider the construction o
guestion. Some questions are more powerful than others. We aspire to
asking the types of questions that open our own minds and oghns to new
possibilities, clarification of thought, and intent. Questions can create
pathways to positive experiences, excitement, provide space for reflection ot
issues of importance, and help people notice what is valued.

Handout 3: Powerful Questions Bookmark and Handout 3a: Powerful
Questions in Dialogue are helpful tools that students can use during a
discussion to ask questions.

(Distribute Handout 3 and 3a)

Structured Partner Activity

Thinking about the specific content area you teagmow might your students
use this bookmark in your classroom?Go into your core instructional
materials have find two or three examples of where students could use the
powerful questions bookmark or powerful questions in dialogue. Be
prepared to share with your patner. (give time for partners to share)

These are great ideas, thank you for sharing. Nolh D6 0 1 AAOT E




prepare and use questioning based on our lesson purpose.

Academic Conversations

Academic
Conversations

Academic conversations are backnd-forth dialogues in which students focus
on a topic and explore it by building, challenging, and negotiating relevant
ideas. Unfortunately, academic conversations are rare in many classrooms.
Talk is often dominated by tke teacher and a few students, or it doesn't
advance beyond short responses to the teacher's questions.

Do you agree that extended discussions are rare (look for audience respons
of nods)? Talk with a partner about why they (academic conversations) are
rare.

(Listen in and then have partners share out to the whole group.)

Even certain teaching approaches and curriculum programs neglect to train
students on how to maintain a focused, respectful, and thoughtful
conversation.

To address these challengesuthors Jeff Zwiers and Marie Crawford have
identified five core communication skills to help students hold productive
academic conversations across content areas.

These skills includeelaborating and clarifying, supporting ideas with
evidence, buildingon and/or challenging ideas, paraphrasing, and
synthesizing. The Academic Conversation Placemat will help to guide us
through these five areas of communication.

(Pass outHandout 4 : Academic Conversation Placemat and discuss each
section of the placemenshown on the next five slides.)




The Academic Conversations Placement from Academic Conversations:
Classroom Talk that Fosters Critical Thinking and Content Understandings, |
Jeff Zwiers and Marie Crawford, provides formats/protocols/questions for
different discussion purposes.

WA 1 000 OAI Ai AAO OI OOAAAEG OEAOA
responsibility.

Elaborate and Clarify

8 Hiormrae: Comprebansue Cenor
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The first structure on the placemat is Elaborate and Clarify. Take a minute tg
scan the information. What does the title andraphic tell you?

Where would this format fit best in your curriculum? How might you use it in
your classroom?

(Have participants turn and talk with a partner, take notes, andhen have
them share out as you displaydeas on a poster.)

Support Ideas with Examples

A key elerrent in focused conversations is the identification of specific ideas
in texts or other resources that support thinking. In other wordsstudents

i 66 AA OAAAU O1 O1I AEA A AAOGAG6 £ O
discussion.

Support Ideas withExamples(point to slide). Take a minute to scan the
information. (Wait time.)

What does the title and graphic tell you?
Where would this format fit best in your curriculum? How might you use it in

your classroom?(Have participants turn and talk witha partner, take notes,
and then have them share out as yoadd ideas to the poster.)




Paraphrase:

Paraphrase L"
Where would this format fit best in your curriculum? How might you use it in
= your classroom?
= (Have participants turn and talk with a partner, takenotes, and hen have
them share out as yowadd ideas to the poster.)
40
Build on and/or Challenge a Partner’s Idea & ! O E i A I T A T A T I O A E A i i A T Q A A D A o OT A
Take a minute to scan the information. (Wait time.)
What does the title and graphic tell you?
Where would this format fit best in your curriculum? How might you use it in
your classroom?
41
(Have participants turn and talk with a partner, take notes, andhen have
them share out as yowadd ideas to the poster.)
Sl Gl sty P © Synthesize Conversation PointsTake a minute to scan the information.
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Prompting Responding

(Wait time.) What does the title and graphic tell you?

Where would this format fit best in your curriculum? How might you use it in
your classroom?

(Have participants turn and talk with a partner, take notes, andhen have
them share out as yowadd ideas to the poster. Wait time and share out
ideas.)




More Discussion Formats

solve a problem experience
* You are the author: Articulate a + Talk show/radio show: Articulate a

new perspective new perspective or make a case
* Debate

8 Hertraes Compretansie Center
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There are many formats anq protocols
OATl ATl AAO O1T OOAAA
responsibility.

hoose from but we must

toc
E6 OEAOA OOOOAOOC

Structured Partner Activity
Choose a format from the list that would fit well with one of your lessons.
Then, find examples in your core instructional materials where the format
could be used (provide time and monitor and support as needed)
Now,writeol A OOEAEU 11 OA OEAOA x1 OAO
Z |1 Do for model and teach
E We Dofor guided practice
E You Dofor application
Turn to your partner and share how youwould use agradual release of
responsibility to teachyour studentsusing the examples you identified in
your core instructional materials.
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Our final activity is a think, write, and share reflection. Take some time to
think about your responses to the questions, jot down your answers, and
finally share your ideaswith a partner.




